FUTURE SCHOOLS ALLIANCE

Term 2 2020

Who is the FSA?
School Transformation MAP
Momentum Series
Not merely a response to a crisis
Standardised Assessment in Australia
FSA Feature Schools
Webinar Series
Real School Budapest
Over the Online Rainbow
5 Strategies for Online Learning

For those serious about innovation

FSA TERM 2 2020
www.futureschools.education
contact: info@futureschools.education

CONTRIBUTORS
DAVID RUNGE, PETER HUTTON, JEN BUCHANAN, THOM MARKHAM,
BREANNA MORSADI, MIKE HOURAHINE, NIKKI KIRUP

FEATURE SCHOOLS
BONYTHON PRIMARY SCHOOL
RED ROCK CHRISTIAN COLLEGE
WHITTELSEA SECONDARY COLLEGE

FSA is for those serious about innovation

Thank you to all our FSA Schools for your ongoing support of the Alliance
and a collective effort to create a world of purpose filled, innovative and
empowered learning.
Best wishes for the mid year break. We look forward to continuing this
journey with you into Term 3.
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F uture School Alliance
The Future Schools Alliance (FSA): An Alliance of innovative educational leaders collaborating to evolve and transform their
school communities so that all learners are enabled to explore their holistic potential. Each schools journey is unique but
common to all alliance members is a desire to explore transformation; a change in the form, nature, appearance, feel or
purpose of their educational setting.
Holding strong to our belief that educational change comes from finding the green shoots of innovation, sharing
experiences, and collaborating to amplify the impact of initiatives, we have sharpened the Future Schools Alliance
membership offering. The FSA-MAP provides an overview of the FSA membership benefits and is designed to guide
leaders and orientate their school transformation journey. Intending to support increased collaboration across the
Alliance, the ‘MAP’ reflects the Momentum Series; cultural evolution and innovation framework, a dynamic Alliance of
innovative educators as well as a diverse Professional Learning Suite for those keen to accelerate their transformation.

The FSA guides leaders to accelerate their innovation journey by providing stretch, provocation and critical
reflection to open up new ways of thinking about education so that all learners are enabled to explore their holistic
potential. Our experienced guides travel with you to amplify your school's transformation, however you determine
what you adopt, and the pace at which you adopt it. The FSA School Transformation MAP is a framework used to
orientate your school’s innovation journey. We recognise all schools are different. You maintain full autonomy over
your school's innovation journey.

MAP

Guiding leaders and orientating their schools transformation journey

Momentum Series
The Momentum Series is collection of twelve action learning modules
informed by research, case studies and practice. Delivered online or onsite,
the Momentum Series is designed to support leaders to build a flexible and
ever evolving Adaptive Culture in their organisation. Each workshop
contains specific learnings and suggested actions to assist the leadership
group to create and maintain momentum during their transformation
journey.

A lliance
FSA school leaders who share common aims and interests have formed a dynamic Alliance committed to
working collaboratively towards achieving their shared goal for school transformation, whilst acknowledging
their specific context and retaining full autonomy for school decision making.
Support Includes;
Access to proprietary FSA Resources to support educational innovation.
A directory to contact other FSA School Leaders directly.
Coordinated visits to high demand innovative schools.
Branding and public recognition for your school as a site of educational innovation.
Interactive Webinars with experts at the cutting edge of educational innovation.
Access to exclusive FSA International Study Tours on Educational Innovation.

Professional Learning Suite
Some school leaders will be keen to accelerate their school’s transformational journey or seek more tailored
support. The FSA’s professional services arm, Adaptive Edge provides that extra support.
Services offered by Adaptive Edge include;
Momentum Series: Facilitated workshops delivered onsite or remote to Leadership Groups or whole staff.
Keynotes – The Case for Change/ Over the Educational Horizon/ The Future of Education delivered to staff/
parents/ School Boards.
Innovation Sprints: Onsight walkthroughs with FSA Leaders identifying options for potential innovation.
Critical Friend Analysis – Consultation on proposed changes to policy, procedures or marketing.
Bespoke Consultancy by negotiation.

BY DAVID RUNGE
CO-FOUNDER, FUTURE SCHOOLS ALLIANCE
DIRECTOR OF CULTURE AND INNOVATION

MOMENTUM SERIES
A CULTURAL EVOLUTION AND INNOVATION FRAMEWORK
The Momentum Series is a cultural evolution and innovation framework
uniquely designed to support educators who are leading cultural change.
Crafted to guide leaders and orientate their change journey, the framework
is flexible and honours the unique context of every learning environment.
The series allows your team to accelerate momentum; amplify leadership
impact, and explore, evolve, and transform your learning community at a
speed determined by you.
A collection of twelve action learning modules; informed by research, case
studies and practice, the Momentum Series is designed to support leaders
to build a flexible and ever evolving Adaptive Culture in their organisation.
Each workshop contains specific learnings and suggested actions to assist
the leadership group to create and maintain momentum during their
transformation journey.
Intentionally flexible, the Momentum Series can be delivered onsite or
online. Although we strongly recommend embracing the full series to ensure
continuity of your journey, there is capacity to undertake a deep dive into
any of the modules and have a facilitator deliver a workshop that allows the
leadership team or broader community to contextually explore that area.
We all know that a lack of organisational capacity and alignment has the
potential to inhibit cultural change, leading to confusion and frustration. It is
our strong belief that the challenges and opportunities ahead in education
are best embraced by leaders who see their change journey as a series of
targeted cultural interventions. Therefore, the Momentum Series was
developed to enable purpose and strategy as well as to provide direction,
clarity and tools required to build Adaptive Capacity. The series will guide you
to craft a culture of consciousness that will enable you to realise your vision.
Collaborating with some of the world’s most innovative educators, our team
has the practical knowhow and deep understanding of how to guide cultural
evolution. We hold a view that people develop through exploration,
experience, and reflection, therefore our team is continually refining their
practice in relationship with global educational leaders. Having experienced
the challenges and complexity of leading change in educational settings
ourselves, and fully appreciating the sense of personal responsibility and at
times uncertainty that such roles bring, we are uniquely placed to partner
with educational leaders who are on a journey to deliberately develop
adaptive learning cultures that better respond to our dynamic and fast
changing world.
If you’re committed to innovation and cultural evolution that enables all
learners to explore their holistic potential, we invite you to join the many
schools who are using the Momentum Series framework to guide their
unique change journey.
For those committed to innovation and cultural evolution in education.

MOMENTUM SERIES
CULTURAL EVOLUTION AND INNOVATION FRAMEWORK

Guiding leaders and orientating their schools transformation journey
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PRINCIPAL, ALLAN SHAW AND DEPUTY PRINCIPAL, NIKKI KIRKUP WITH MEMBERS OF THE LEARNING AND TEACHING TEAM

NOT MERELY A RESPONSE TO A CRISIS; AN OPPORTUNITY TO REDESIGN
BY NIKKI KIRKUP: DEPUTY PRINCIPAL AT THE KNOX SCHOOL
OUR FUTURE.
Many times over the last few weeks we have heard reference
to the “unprecedented times” in which we have been
navigating; we have witnessed entire organisations and
industries pivot, seemingly overnight, to adjust their business
model to fit with the evolving landscape in which they found
themselves. Education was one of the sectors that hit the
headlines the hardest and indeed perhaps the industry that
appeared to experience the greatest shift, in terms of scale
and modes of operation, the world over. The media inferred
and, at times declared, that the education sector was
unprepared and frequently referred to the “home-schooling”
of students by parents. In perhaps what may be considered
a somewhat controversial stance, I would physical closure of
our Campus spanning the majority of Term 2, it would be
wrong to say that the TKS Community were unprepared. For
many years now, the educators at TKS have been designing
and facilitating learning experiences that go beyond the
transmission of traditional academic content; placing value
on the significance of character outcomes and individual
student competencies, our educators have delivered
learning that fosters the development of a range of critical
skills which would empower our students to not only survive
through times of disruption, but moreover to thrive within
any environment in which they find themselves.
The model of Continuous Learning that we have operated
over the course of Term 2 was specifically designed to
provide a framework which would scaffold the experience for
our students to build upon and continue to develop the allimportant skills and attributes that were a fundamental
feature of our on campus experience.
Developed within the 4 Pillars of our vision – Connect, Shape,
Provoke and Position, with a focus on independent learning
skills, student agency and a flexible approach, the model
empowered TKS students to continue to build their learning
with the benefit of increased choice as to the individual
shape of their day. To pivot to such a flexible model of
learning could not be achieved without the existing
infrastructure of skill development frameworks in place
to support it.

Having intentionally embedded such skills within the vision
and values of TKS, it was clear that our students were
prepared. This was perhaps most evident with the ease of
which they transitioned into the model – a day of technical
training led by the adults and an explanation of the model
of learning and they were ready to go! As adults, we are
often risk averse and suspicious of change; young people
are less so, they are resilient, creative and critical thinkers
who can adapt easily and step up to the challenge – if
provided the opportunity.
This is a critically important insight into the experience of
learning for our students, clearly acknowledging their
preference for models which support flexible learning and
allowing for some control over their own time and the pace
of their work. They will assume responsibility and make good
choices when given the framework in which to do so and,
more often than not, can thrive during times of uncertainty
and complexity. They are also very cognisant and mindful of
what is required and have the narrative to articulate their
experience. In our recent student survey (Years 5-12), the
top three positives of the Home Campus experience were:
1) Flexible learning/Being able to work at own pace
2) More available time
3) Being able to interact & with connect with peers /teachers
It is without doubt that the pandemic of 2020 has shone a
light on many aspects of life as we knew it. The phrase our
“new normal” has become common parlance around the
globe. As a society we will be faced with many big decisions
as we slowly return to life without restriction and we are
tasked with making informed choices that will benefit the
world not only now, but for generations to come. At TKS we
acknowledge the voices of our students and place great
value in their insight and perceptions and will commit to
ensuring that our return to our “new normal” will harness
the positive aspects identified by our students. At TKS, we
could not be more proud of our staff and students, and look
forward to exploring our “new normal” together, stronger
and a little wiser, as we step forward in to the Post-COVID
world for the remainder of 2020 and beyond.

BY JEN BUCHANAN
FSA CONVENOR- COMMUNITY & RELATIONSHIPS

Standardised Assessment in Australia: Is it Worth it?
A step back in time…
To understand how we got to our current system of ranking students using grades, let’s take
a step back and look at how the concept of grades weaved its way into to the educational
landscape as we know it today. Back in 1792, Wiliam Farish, a tutor at Cambridge University in
England noted a grading system being used in factories as a way of determining if the shoes
made on the assembly line were "up to grade”. Adopting a similar measure into his classroom,
Farish was soon able to reduce the time spent with his students,as his “grading system” could
now be used a quick measure as to what level his students understood a topic. Across the globe
at Yale University, a similar system had just come into practice. In 1785 then president Ezra
Stiles had introduced a system whereby students were ranked into four categories: Optimi,
second Optimi, Inferiores, and Perjores (roughly, from Latin: Best, Second Best, Lower, Worst).
What is ‘standard’?
The underlying issue with standardised tests is that they need a standard curriculum. Maybe
the question that needs to be asked is “what is standard”? To illustrate this point, let’s go back
to 1978 for an early episode of Diff’rent Strokes. In Season One, Mr. Drummond is forced to
confront prejudices he is unaware of. He tries to send Arnold and Willis to an elite prep school
he attended, only to learn they fail the entrance. Arnold doesn’t make the grade when asked
the question, “How many people can you fit in a 3-bedroom apartment with a double bed in
each room?”. He answers, “eighteen” to a bemused looking Mr. Drummond. Arnold then goes
on to clarify his answer, “eighteen… three in each bed, two on the floor, six on the couch, and
one person sleeping in the bathtub.”
Can any standardised test be delivered without bias to ensure equity for all?
Like any other program or initiative, standardised testing is not without shortcomings.
NAPLAN has been a prominent part of Australia's education landscape since 2008, when
it was introduced by then education minister Julia Gillard. It is a standardised test cloaked in
controversy, championed by some but disliked by many who argue that it encourages
institutions to tailor their teaching towards the test, with scores not reflecting a student’s
true ability.
The numbers are in…
According to the 2019 OECD report, Australian students are up to 1 month behind in reading,
three years behind in science and almost four years behind in maths. The report also revealed
that Australian students achieve similar scores to their counterparts in Germany and the U.S,
but trailed behind those in the U.K and New Zealand. Students from China and Singapore
claimed top spots in the rankings. The numbers go on to prove that standardised assessment
is derailing educational development among Australian students. In 2018, more than 600,000
students from Australia and 78 other countries across the globe took part in NAPLAN’s
international sample assessment, PISA. Results confirm a continuing long-term decline in
Australian students’ reading, mathematics and science skills.
To foster and enable the educational prosperity of future generations, a paradigm shift in
assumptions of how we have come to understand assessment from both a theoretical
standpoint and in practice needs to be challenged. It is only then that we will be able to move
from standardised assessment as a metric for gathering data, towards a more holistic
education that gives a true measure of what success looks like for all. When did education
become a product, and when did conformity become learning?

BONYTHON PRIMARY SCHOOL
GREG TERREL - PRINCIPAL

What does a record player, a game boy and a slouch hat have in common? At Bonython Primary School they are
items to be found in the Murrumbidgee Museum of the Past – a cleverly curated provocation to stimulate inquiry
and curiosity. As researchers, kindergarten students are investigating personal stories of the past. They are
discovering how to observe artefacts carefully to pose questions and discuss theories about life in the past.
Students are encouraged to share artefacts and photos that represent memories important to their family.
Bonython educators have demonstrated flexible thinking by bringing the museum experience to these
courageous inquirers. Pivoting around a philosophy of 'learning with purpose and passion', Bonython Primary
School in the ACT works with students to nurture their natural curiosity though a pedagogy of Inquiry Based
Learning to ensure that learning is meaningful and students have opportunity to transfer knowledge through
action. With a curriculum that balances between Personal, Social, Physical and Natural worlds, Bonython actively
seeks opportunity to empower student's agency and to connect “school” within the broader community”.

RED ROCK CHRISTIAN SCHOOL
KAREN MC COY - PRINCIPAL

At RRCC, our belief that all young people are fearfully and wonderfully made is at the heart of what we do. It
motivates us to seek ways to see all young people flourish. Our strengths-based wellbeing approach enables us
to focus on what is ‘right’ with people, to empower young people to embrace their strengths, build a strong
positive identity and establish healthy relationships. Our flexible learning model enables students to progress
according to learning readiness and not age. It supports students in owning their learning and pursuing their
interests. We intend for our students to thrive in and not just survive their years at school.
The Secondary years at RRCC is time to coach and walk alongside our young people as they become more
independent in their thinking, as they explore and form opinions about the world and their place in the world.
As a Christian school, we can help our students understand God’s loving view of the world and its people and
to recognise the unique ways in which they can bring life, justice and hope to the world. The Secondary years are
about honouring and supporting the capacity within our young people to manage and choose their education
increasingly. It is about students realising they have the character, skills and understandings that will empower
them to influence their world with integrity.

WHITTLESEA SECONDARY COLLEGE
LIAN DAVIES - PRINCIPAL

Set on 30 landscaped acres with exceptional modern facilities, Whittlesea Secondary College delivers exciting,
diverse and innovative curriculum. Our vision is: “To empower students to become successful, confident and
responsible contributors in a 21st century community.” We value student empowerment and choice, fostering
strong student leadership across the school.
Students are equipped to use their knowledge to build personalised pathways for their future and embrace a
collective understanding of the world we live in. Students embarking on their secondary school journey are
nurtured and encouraged to use their voice, step outside their comfort zone and take on any opportunities that
arise whether that be Performing Arts, Leadership, Representative Sport, Outdoor Education to name a few.
Senior students have opportunities to pursue diverse pathways in VCE/VET/VCAL and School Based
Apprenticeships, leading to further education in University/TAFE and vocational pathways. Newly renovated kitchen
facilities along with a ‘café’, gives students a start in their Hospitality trade. Having an outstanding Trade Training
Centre facility on site enables us to deliver Automotive, Engineering, Building and Construction VET courses, our
young people have multiple pathways for success.
Our philosophy is that students learn best and are better prepared for the challenges of life when they take
ownership of their choices. They take control of their decision making, learning pathways and learning methods.
You can see how WSC students celebrate our values:Application + Attitude + Achievement through our curriculum,
latest news and community projects at www.whittleseasc.vic.edu.au
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WEBINAR SERIES - "IN CONVERSATION"
Mary Lou O'Brian: How digital technology will
redefine school in a post COVID world
Our webinar series began the term with an engaging conversation with Mary-Lou
O'Brian. Mary Lou is a digital transformation leader, a change maker, an innovator, a
self-confessed geek, a global explorer, a trend watcher, an Aussie retail pioneer, an
intrapreneur and forever a student! In 1997 she became one of Australia’s internet
pioneers when she launched Australia’s first online retail business, Australia
Presents. With a varied background of extensive cross sectoral experience across
education, travel and tourism, recruitment and retail, this conversation on how
digital technology will redefine school-time in a post COVID world, is one not to be
missed. Mary-Lou was a key change agent behind transforming Melbourne Girls
Grammar to be positioned as one of the most innovative schools in Australia. Find
out more about Mary Lou O'Brian on her website.

Ben Rein: Mastery Transcript Consortium® (MTC)
In our second webinar series for the term Peter was joined by Ben Rein from The
Mastery Transcript Consortium® (MTC) to discuss a dramatic alternative to the
standard High School Transcript. Ben discussed the The Mastery Transcript model
and its aims to reflect a new age that demands a new approach to education. As
highlighted in the conversation, the traditional High School transcript reinforces
outdated modes of education, constrains innovation, limits learning to single
subjects, and impedes the pursuit of educational equity and excellence. The MTC
represents a growing network of public and private schools who are introducing a
digital high school transcript that opens up opportunity for each and every student
— from all backgrounds, locations, and types of schools — to have their unique
strengths, abilities, interests, and histories fostered, understood, and celebrated.
More information can be found on the MTC wesbite.

Peter Fredrickson: Emerging Trends in Danish Education
Our final conversation this term was with Peter Fredrickson, a Senior Consultant
with Autens in Denmark. Autens was founded in 2005 and is one of Denmark’s
leading and most experienced consultancies in school development and innovative
learning environments. A thought provoking conversation unfolded as Peter H. and
Peter F. discussed emerging trends in Danish education specifically implemented to
support schools, teachers and leadership teams in project-based learning,
entrepreneurship, student leadership, and creativity. More information can be
found on the Autens website.

REAL SCHOOL BUDAPEST
INTERVIEW WITH NOAN FESNOUX

FSA GLOBAL

Conceived out of the need to build a community of like-minded people and
driven to create a more sustainable future, REAL school in Budapest blends
different pedagogical approaches into something “uniquely real”.
FSA: Educating for sustainability is important at REAL school… can you tell us
more about this?
N: At REAL School we design learning experiences that build fluency in this
field either directly or indirectly. The direct ones are low hanging fruit, things
like using glacier melt-back data to introduce bar graphs or creating models of
solar powered lighting systems. Indirectly, we also cover elements that engage
kids in a sustainability mindset. For example, we explored systems inside a
video game based on cooking to recognise leverage points, the power of
cooperation, and effective communication. All these are pretty key if you want
to build a sustainable future, although they don't scream 'I am sustainable'.
Next up is the day to day routines the kids are part of. Things like taking our
food waste to the composters, planning out the raised beds in our school lot,
and eating plant based meals as school lunches. It is not always easy
(especially in a culture that appreciates meat so much), but the learning here is
real and a lot less pedantic.
Finally, there are structures we have in place that lead to a more sustainable
school. One of the most interesting is engaging in democratic decision making
with the kids about rules and policies. We still have a long way to go before we
really nail this, but it is important to keep the space and respect that agency is
actually a pretty key piece of being sustainable. Making choices because you
want to, rather than being told to, ultimately leads to a more stable system,
and schools are no exception.
FSA: Can you share some insights in how REAL school has designed learning
experiences where students drive their own learning?
N: This has been a challenge for us so far. We originally came with the full
intention to let students drive their own learning and set about co-creating
goals with the students. However, the kids are not used to making
independent decisions about this and were easily influenced by one another's
ideas. It takes time to figure out how to coach kids well in this respect. So, we
have adjusted this a bit, and gone to a system where students can suggest
future projects, which then are co-designed and executed in teams.
FSA: What advice would you give to other schools looking to innovate to help
design learning experiences that build connections and allow for collaborative
meaning making and problem solving?
N: The advice I have is to take it easy, stretch the learning experience and look
for every opportunity to reflect and revisit the experience. The educator needs
to quickly adapt as new opportunities arise, new insights on how your students
learn best emerge throughout the process. We have a learning expo which
presents different things learned by our students at the end of each half term,
and one device we have used is to strike out the original planned learning goal
and rewrite the new goals that have emerged through the process.

OVER THE ONLINE RAINBOW
THOM MARKHAM - PBL GLOBAL
It’s not just an online moment for education. Something bigger has happened. Industrial schooling is officially over. Perhaps it
doesn’t appear so. Teachers have done amazing work to rapidly load brick and mortar lessons onto digital platforms, set up
class schedules, organise methods to collect homework, and busily teach at a distance. It’s assumed that in a matter of time, life
will return to normal, schools will open and the normal routine of lesson delivery, compliance and testing will resume. But will it?
No. One clue is the deafening cheers worldwide from educators celebrating the cancellation of high stakes tests. Who knew
how much they yearned for release from those tests? That genie will never go back in the bottle.

Second, teachers have rediscovered what it means to be a teacher. Teachers report high levels of challenge and exhaustion as
they go online and search for the right platform and methods, but the freedom to reinvent has brought a revived sense of
purpose and collegiality to the profession. How this taste of freedom translates back in the classroom is unknown but prepare
for a newly empowered teaching force. Thirdly a still invisible phenomenon: Brains are being rewired. Each day that 850 million
students attend ‘school’ online while experiencing crisis accelerates the dissembling of the herd mentality and the formation of
a global tribe with a revived collective consciousness. Expect unsettling repercussions.
This is all good because in a few short weeks, the Black Swan event has accomplished more than 30 years of handwringing and
hectoring could ever do. A much-needed set of new learning practices is on the rise, meaning more freedom for students, a
revised skillset for teachers, and a rebuilt infrastructure. How will the transformation play out, particularly if COVID-19 turns out
to be the first crisis, not the last? What can we expect? For myself, I foresee three phases.
Demolition
In Phase One, teachers learn to use the tools of the digital age to explore alternative ways to learn, but still think like brick and
mortar instructors. After a few weeks of novelty, this approach fails. Work does not get done. Online games resume. Without
the whip of a teacher’s voice, fear of testing, and outdated standards as tools for compliance, low level brick and mortar lessons
lose their appeal. Everyone shrugs because, “Well, it’s just temporary.” The virus threat fades and students return to the fold.
Schools reinstate routines and testing, talk up university admissions, and reinforce the rules. But something new is in the air.
Students have made a silent decision not to trade freedom for a seat in a row of desks. Teachers persist but students resist.
The solution: Go hybrid. Subjects stay in silos and grade level ‘expectations’ remain but flipped learning and more offloading of
core skill subjects to the internet is allowed. Yet it’s like an avalanche. Despite efforts to modernise, standards slip while test
scores drop. Handwringing resumes. Yet to all but a few political leaders the hollowness and disconnect of a standardised
curriculum is obvious.

Resistance
Students notice. There seems to be a vacuum in adult guidance. Another crisis piles on. Energised by their newfound release
from the four walls of school both metaphorically and in practice — young people mobilise and apply the constructivist powers
of the internet and apps to produce novel work unrestricted by the normal workflow of essays and quizzes.It does not take long
for youth to realise that Instagram is not their only link. Their conversations cross borders as they and their teachers discover
online resources from across the globe. Gen Z, and their younger brethren Gen Alpha, mimic Millennials and begin to band
together, collaborating online in unprecedented numbers. As they find each other, they discover, perhaps quite abruptly, that
they share a common world, with common threats from viruses, climate change, a common distrust of leaders, and lack of
innovation in institutions and communities — all at once. A formidable bloc of under-30 citizens, including teachers, endorses
rebellion. From that point, it’s a short distance to critically questioning — and finally disposing of — a system of learning devised
by adults for a faded world.

Purposeful learning
If adults do it right and don’t spend all their energy trying to drag youth back into the fold, Phase Three unveils itself — and it
could be a good one. The old ‘hand it in, hand it back’ culture is dead. What replaces it? That will the choice. The best choice is
let learning flow in its natural direction toward the problems of the day. In this phase, students hit their stride but so do
educators. A new version of ‘school’ emerges that supports the global tribe digitally and face to face. Teachers truly move into
the role of facilitators. Education becomes a co-creative act rooted in project-based work (PBL) and design thinking. But it’s not
the brick and mortar version of PBL used with varying levels of success now. It’s a powerful, field-tested model refined for online
work that replicates the human-centred design process by which the world moves forward. It focuses on authentic problems,
commits participants to innovation, blends core knowledge with skilfulness, and values openness, inquiry, and deep
collaboration.
Now, we’re wide awake. Adults worry, for good reason, that successive breakdown and crisis have tested the inner life of
children as never before. Back in the day, brick and mortar wall posters advocating virtuous behaviour sufficed. But the world
revolves on a new axis. Helping young people learn to contribute, find satisfaction in helping fellow humans thrive, and
supporting their ability to stand up to adversity — the realms of resilience and moral courage — are paramount outcomes and
must be built into learning. That’s when we discover a Holy Grail: Education shifts to people development and refocuses on
character and human strengths. Again, project based work turns out to be the perfect tool. As youth partner with a caring,
knowledgeable mentor, project based work informed by strengths-based psychology proves to duplicate the conditions under
which humans grow up to be healthy adults. The co-creative partnership between mentor and student fuels challenge,
purpose, autonomy, and mastery — the exact elements cited by youth experts as best indicators for life success.
If all the dissolution and disruption of the present phase is to yield real results, one more phase must occur: Crowd sourcing
collective solutions that yield a liveable, positive future. That’s why unleashing the creative energies of the 1.3 billion youth
worldwide who are waiting for a redesigned world is critical. Transformation will take us there, if allowed.

5 STRATEGIES FOR ONLINE LEARNING
By Mike Hourahine and Breanna Morsadi

This article was published in March as many schools around the world transitioned to remote learning. As we transition back to
a "new normal" for schools, this is a great reminder of key ideas to maximise potential. Read the article in full here.
With sweeping school closures around the globe and a forecast for months of online learning ahead, schools are scrambling
into action. With systems change comes heightened chaos. At Headrush, we know remote learning does not have to be a
substitute for the real thing; in fact, with decades of experience running online learning, working online and currently operating
as a remote, online company, we know the opposite is quite true. To help guide you, we thought we’d share some key thoughts
to consider when transitioning to online learning to maximise the potential of what’s possible.
1. Keep it simple. Before scrambling into action, try a moderate-intensity, ramp-up into action when transitioning to an online
environment. Simplicity is key. Of course, “simple” in this context is defined by the current skill and capacity of your staff and
students, meaning, if your community has the privilege of mad tech training, tools and access, then perhaps simplicity to you
means ramping up with more vigor in intensity. Regardless, it is better to do a few things well than to do too many things
unsuccessfully.
2. Understand asynchronous vs. synchronous learning. Asynchronous learning enables students to complete projects
without the constraints of having to be in a certain place at a certain time. Whether assigned through email, blog posts, or prerecorded video lessons, students essentially have the autonomy to flow through the curriculum from any location. Synchronous
learning is where a group of students are engaged in learning in real-time. Whether video conferencing through facebook or
zoom, using virtual classrooms, or participating in live webinars, students are syncing up at the same time, regardless of
physical location.
3. For the sake of your students and your sanity, be consistent in your use of tools/platforms. With so many different
technologies overlapping to achieve the same end, it becomes ever more important to decide on a small suite of tools that
meet your needs and consolidate. Give students a single starting point. The most challenging online organisational struggle is
navigating implementation at a school where educators are using all different platforms to share their curriculum instruction.
With one central point to log-in, students know and feel secure about where to go and get what they need done.
4. Always make learning and progress visible. Online learning is difficult when you can’t see it. When you can’t see learning
happening, you don’t feel like it’s happening, and you (and your community) feel less a part of a greater vision or lived mission.
Visibility shows the process in motion and shows the journey of learning, no matter where the learning is taking place. No
matter the learning management system you are using, make learning and progress visible as a way to keep your community
thriving and learner-centric values strong.
5. Remember, it’s all about connection. Some worry that online learning is transactional, and the truth is, it can be if you
frame it as transactional. But it can also be transformative, if it’s framed around connection. Tech should always be used to
bring communities closer together, not further apart. So the question is, how are you using tech to connect your online school
community and to bring them closer together? Are you scheduling student check-ins? Educator check-ins? Parent check-ins?
Are you using one power tool that allows your community members to touch base with you in real-time, like Padlet, Slack,
Flipgrid, Zoom or Loom? When isolated from others, students (and the greater school community) can easily start to feel lonely
and need as much connection with their peers as possible.
HEADRUSH facilitates learner-centred education from START to FINISH allowing students to become self-empowered learners,
teachers to focus on mentoring great work and schools to be future-ready.

F uture School Alliance
The Future Schools Alliance (FSA) is an Alliance of innovative educational leaders collaborating to evolve and
transform their school communities so that all learners are enabled to explore their holistic potential.
Our MAP guides leaders and orientates their school transformation journey. We look forward to travelling this
journey with you!
FSA Member School Leaders and Convenors support the development of Future Schools where learning
environments;
Are flexible and adapt quickly to the needs of young people.
Have deep, genuine, ongoing and seamless integration with family and broader communities.
Actively support success for all young people.
Maximise the benefit of high-quality adults in the lives of young people.
Encourage co-constructed learning opportunities for all learning community members.
Empower all members of the learning community.
Encourage the exploration and development of self.
Develop core skills to equip young people for the exponential age.
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contact: info@futureschools.education
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